Pupil premium strategy statement
Cassiobury Infant & Nursery School (2025-26)

This statement details our school’s use of pupil premium (and recovery premium) funding
to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detalil

Data

Number of pupils in school

267 (307 Inc Nursery)

Proportion (%) of pupil premium eligible pupils

3.4%

Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

2024/2025 - 2027/2028

Date this statement was published December 2025

Date on which it will be reviewed December 2026

Statement authorised by Charlotte Cooper
Headteacher

Pupil premium lead

Sallyann Applegarth
Deputy Headteacher &
PPG Leader

Governor / Trustee lead

Rupalee Oberoi
Vice Chair of Governors
PPG Link Governor

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £13,635
Recovery premium funding allocation this academic year £ N/A
Recovery premium received in academic year 2023/24 cannot be

carried forward beyond August 31, 2024.

Pupil premium (and recovery premium*) funding carried £0
forward from previous years (enter £0 if not applicable)

Total budget for this academic year £13,635

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

£2,630 (Post LAC funding)
£824 (PPP from Oxford CC)

Total: £17,089




Part A: Pupil premium strategy plan

Statement of intent

At Cassiobury Infant and Nursery School, our intention is for all pupils, regardless of
their background, to make good progress and achieve the expected standards across
all subject areas, ensuring they are well-prepared for the next stage of their learning
journey. Central to our Pupil Premium Strategy is our commitment to support disadvan-
taged pupils of all abilities in achieving this goal. This includes enhancing progress for
those who are already high attainers and addressing any non-academic barriers that
may impede their success in school.

We fully recognise the myriad challenges faced by our vulnerable pupils, including
those who have social workers or require additional social and emotional support. The
aims outlined within this statement are designed to meet each child’s specific needs.
High-quality first teaching remains paramount in our approach, with particular focus on
the areas where disadvantaged pupils require the most assistance. We employ
targeted interventions in a timely manner to ensure that achievement gaps do not
widen.

Our strategy is both responsive and dynamic, shaped by thorough ongoing assess-
ments conducted by our dedicated teaching teams. The various approaches we imple-
ment work in concert to empower pupils to realise their full potential. To ensure the ef-
fectiveness of our Pupil Premium Strategy, we are committed to several key actions:

« Maintaining a commitment to quality first teaching in all classes.

« Providing disadvantaged pupils with timely, appropriate, and targeted interven-
tions to facilitate progress in their learning.

« Acting promptly to intervene as soon as needs are identified.

« Fostering a whole-school ethos where all staff share the responsibility for the
outcomes of disadvantaged pupils, thereby raising expectations of what they
can achieve.

« Offering opportunities that enhance cultural capital while addressing non-aca-
demic challenges, with an emphasis on supporting mental health and overall
well-being.

It is our objective that through these concerted efforts, every pupil at Cassiobury Infant
and Nursery School can flourish both academically and personally.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge Detail of challenge
number
1: Reading Data, assessments, observations, and discussions with pupils indi-
cate that disadvantaged pupils generally face greater challenges in
reading compared to their peers.
Whole school internal end-of-year data for July 2025 revealed that:
Year Group % PPG children % non-PPG children
achieving ARE> in Reading | achieving ARE> in Reading
Year 2 50% 88%
Year 1 33% 72%
Reception 40% 67%
Nursery 100% 71%
This disparity impacts PPG pupils' ability to access the broader cur-
riculum confidently, thereby hindering their overall academic
achievement.
2: Writing End of year internal and assessments (July 2025) indicate that

writing attainment among disadvantaged pupils was significantly
below that of non-disadvantaged pupils:

Year Group % PPG children % non-PPG children
achieving ARE> in Writing achieving ARE> in Writing

Year 2 50% 85%

Year 1 0% 69%

Reception 60% 75%

Nursery 50% 63%

3: Attendance

Our attendance data indicates that 50% of PPG children have at-
tendance rates below the 96% benchmark set by the school. This
presents a significant challenge in ensuring equitable access to edu-
cational opportunities and necessitates targeted strategies to im-
prove engagement and support for these children pupils

4: Non- Our assessments, including a wellbeing survey, alongside observa-
academic tions and discussions with pupils and families, have identified social
barriers to and emotional issues for some pupils. Notably, these challenges
success

are exacerbated by a lack of enrichment and cultural capital op-
portunities, as well as insufficient resources for school and home.

3




Such challenges particularly affect our disadvantaged pupils who
aspire to assimilate with their peers, the majority of whom come
from an advantaged socio-economic background.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Reading:

Sustained phonics screening
results and improved reading
fluency by the end of Year 2.

By 2027/28:

e At least 90% of pupils will achieve the expected
standard in the Year 1 Phonics Screening Check

e KS1 Reading outcomes in 2027/28 will show that
more than 80% of disadvantaged pupils meet the
expected standard.

Writing:

Improved writing skills and
increased confidence in
writing among disadvantaged

pupils.

By 2027/28

e 80% of pupils meet or exceed expected writing
standards at the end of Reception and KS1

e Positive feedback on writing confidence from pupils.

e Evidence of writing in other areas of the curriculum

Attendance:
Increased overall attendance
rates and reduced persistent
absenteeism.

Sustained high attendance by 2027/28 demonstrated

by:

¢ the overall unauthorised absence rate for all pupils
being no more than 5% and the attendance gap
between disadvantaged pupils and their non-
disadvantaged peers being reduced by 5%.

e the percentage of all pupils who are persistently
absent being below 8% and the figure among
disadvantaged pupils being no more than 5% lower

than their peers.

Non-academic barriers to
success:

Sustain improved wellbeing for
all children in our school,
particularly our disadvantaged

pupils.

Sustained high levels of wellbeing by 2027/28
demonstrated by:

e (ualitative data from pupil voice, pupil and parent
surveys and teacher observations

o 80% of PPG pupils participate in at least one
extracurricular activity.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium) funding
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £6,000

emotional learning
(SEL) strategies to
support EYFS and
KS1 pupils’ emotional
well-being

ademic outcomes and behaviour

EEF, Improving Social and Emotional Learning
in Primary Schools

Activity Evidence that supports this approach Challenge
number(s)
addressed

Continue to subscribe | Phonics approaches have a strong evidence 1,2

to a DfE validated base that indicates a positive impact on the

systematic synthetic accuracy of word reading, particularly for

phonics programme disadvantaged pupils:

tailored for EYFS and | phonics | Teaching and Learning Toolkit |

KS1: Read Write Inc. EEF

Phonics (RWI)

Embed a structured Research from the EEF indicates that explicit 2

writing programme in | teaching of writing techniques can lead to sig-

KS1: ‘HfL Essential nificant improvements in writing outcomes.

Writing’ _ _ _

EEF Improving Literacy in KS1

Develop a whole- EEF research indicates that improving attend- 3

school approach to at- | ance can lead to better academic outcomes

tendance that includes

training staff on effec- | EEF Supporting School Attendance

tive attendance strate-

gies for EYFS and

KS1.

Train staff on social- EEF research shows that SEL can improve ac- | 4



https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks-1/Improving_Literacy_in_KS1_Recommendations_Poster.pdf?v=1727626351
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel

Targeted academic support (for example, tutoring, one-to-one support,

structured interventions)

Budgeted cost: £9000

ment through workshop ses-
sions to equip parents with
strategies to assist their chil-
dren in developing essential
reading and writing skills at
home.

supporting their children’s learn-
ing, and levels of parental en-
gagement are consistently asso-
ciated with better academic out-
comes.

EEF, Working with Parents to
Support Children’s Learning

Activity Evidence that supports this Challenge

approach number(s)
addressed

Provide small group reading | EEF research shows that small 1

interventions using trained group tuition can lead to signifi-

teaching assistants specifi- | cant gains in reading skills

cally for EYFS and KS1 pu-

pils. EEF, Small Group Tuition

Use one-to-one writing tui- | Research shows that one-to-one | 2

tion / spotlight interventions | tuition can significantly improve

for targeted EYFS and KS1 | writing outcomes

pupils
EEF, One-to-One Tuition

Implement targeted inter- Targeted support can help im- 3

ventions for pupils with low | prove pupil outcomes

attendance, such as spot-

light support sessions EEF, One-to-One Tuition

Promote parental engage- Parents play a crucial role in 1,2, 4



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £2,089

longing among PPG
children by contributing
funding towards es-
sentials such as uni-
forms, clubs, and trips.

basic school support as well as
broader enrichment and SMSC op-
portunities to feel secure and valued,
which allows their cognitive develop-
ment to flourish. This support enables
pupils to fully participate in school ac-
tivities and build connections with
their peers, thereby promoting inclu-
sivity

Understanding Maslow’s Hierarchy of
Needs in Education

Activity Evidence that supports this Challenge

approach number(s)
addressed

Maintain a reading cul- | Exposure to diverse literature and au- | 1

ture in school to foster | thors can foster a love for reading

a love of reading and improve engagement

among all pupils, in-

cluding those from dis- | EEF blog: Wrapped in Reading: build-

advantaged back- ing longevity into Book Gifting

grounds

Deliver off-timetable Participation in creative writing activi- | 1, 2

Focus Weeks and en- | ties can enhance writing skills and

richment activities engagement

each term, centred

around a chosen text EEF, Arts Participation

Organise extracurricu- | Participation in extracurricular activi- 4

lar activities that pro- ties can enhance social skills and cul-

mote social skills and | tural capital

cultural experiences

for EYFS and KS1 pu- | EEF, Arts Participation

pils.

Provide incentives for | Positive reinforcement can motivate 3

improved attendance, | pupils to attend school regularly

such as rewards and

recognition for EYFS EEF, Supporting School Attendance

and KS1 pupils

Foster a sense of be- | It is essential for our pupils to access | 4

Total budgeted cost:

£17,089



https://educationendowmentfoundation.org.uk/news/eef-blog-wrapped-up-in-reading-building-longevity-into-book-gifting
https://educationendowmentfoundation.org.uk/news/eef-blog-wrapped-up-in-reading-building-longevity-into-book-gifting
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance
https://brooksandkirk.co.uk/understanding-maslows-hierarchy-of-needs-in-education/
https://brooksandkirk.co.uk/understanding-maslows-hierarchy-of-needs-in-education/

Part B: Review of the previous academic year
Outcomes for disadvantaged pupils

At the end of the 2024/25 academic year, we conducted a thorough analysis of the per-
formance of our school’'s disadvantaged pupils, utilising key stage 1 (KS1) and Early
Years Foundation Stage (EYFS) performance data, Phonics Screening Check results,
and our internal summative and formative assessments. This comprehensive review
has provided valuable insights into the achievements of our disadvantaged pupils and
has highlighted areas requiring further development.

To evaluate the performance of our disadvantaged pupils, we compared their results
with those of disadvantaged and non-disadvantaged pupils at both national and local
levels, as well as with the results of our non-disadvantaged pupils. It is important to
note that the performance data reflects the impact of Covid-19, which has affected indi-
vidual pupils and schools differently.

In KS1, the data indicates that phonics performance is strong, with 100% of Pupil Pre-
mium Grant (PPG) children passing the Year 1 Phonics Screening Check. However,
this success has not consistently translated into reading outcomes, as only 50% of
PPG children exited KS1 at age-related expectations (ARE) in reading. Additionally,
PPG children are encountering significant barriers in Writing and Mathematics, with
only 50% of Year 2 children achieving ARE in these subjects at the end of the summer
term. Whilst recent KS1 work scrutiny indicates positive progress in writing within pu-
pils’ books - attributed to the introduction of HfL essential writing - this development re-
mains to be embedded and is yet to be reflected in attainment data.

In the EYFS, the implementation of Read Write Inc. (RWI) phonics has positively im-
pacted PPG pupils, with 60% of Reception PPG children working at ARE by the end of
the summer term. Nevertheless, similar to KS1, this did not result in corresponding
reading attainment, with only 40% of PPG children reading at ARE level by the end of
Reception.

We have also examined wider issues affecting the performance of disadvantaged pu-
pils, including attendance, behaviour, and well-being. Notably, 60% of PPG pupils in re-
ception had attendance rates below 96% during the summer term, with similarly low at-
tendance observed in the autumn and spring terms. However, well-being scores for this
group were generally in line with those of their non-disadvantaged peers.

Based on our findings, it is evident that the performance of some disadvantaged pupils
did not meet our expectations. Nonetheless, we remain committed to achieving the out-
comes outlined in our Intended Outcomes section by 2027/28. Our evaluation of last
year’s approaches indicates that RWI phonics and the intervention spotlights were par-
ticularly effective.

In response to our review, we have updated our strategy plan and made adjustments to
our budget allocation for this academic year.




Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
(or recovery premium) to fund in the previous academic year.

Programme Provider
Read Write Inc. Phonics Ruth Miskin
Essential Writing (KS1) HfL Education

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following
information: How our service pupil premium allocation was spent last academic
year

N/A

The impact of that spending on service pupil premium eligible pupils

N/A

Further information (optional)

Due to the low number of pupils and the individual needs of each child, we offer an indi-
vidualised approach to supporting Pupil Premium Grant (PPG) pupils, which varies from
child to child.

A member of the Senior Leadership Team (SLT) leads the PPG role, focusing on moni-
toring and liaising with parents.

We have a School Governor responsible for overseeing the provision and expenditure;
Governors are also updated about PPG during Full Governing Body (FGB) meetings.
PPG pupils are specifically discussed at termly Pupil Progress Meetings with the SLT,
where their attainment and progress are reviewed.

All teaching teams are aware of PPG pupils across the school and are able to provide
appropriate support.



